La Gallinita Roja (The Little Red Hen)

Themes: Cooperation and Caring

Reading Common Core Standards:

· Build background knowledge (SL.1.1, SL.1.1a, SL1.2)

· Make predictions

· Sequence events of the story

· Describe characters, setting, and events (RL.1.3 and RL.1.7)

· Retell story (RL.1.2)

· Compare and contrast versions of the story and characters (RL.1.9)

· Write opinion pieces using supporting details from the text (W.1.1)

· Short e sound (RF.1.2a, RF.1.2b, RF.1.2c, and RF.1.2d RF.1.3, RF.1.3b)
Day 1: Build Background Knowledge
· Discuss with students the steps of making bread.  How does someone make bread?  Students will draw pictures using a comic strip template to show the steps they believe are involved in making bread.  Prompt them one square at a time using sequencing words.  For example, in square one, write “primero” and draw a picture of a plant.  Encourage students to draw their own pictures for the remaining squares, so that their ideas are not influenced by teacher example. Provide them with the sequencing words to be written at the top of each of their squares.

· As they create their comic strips, they will be able to ask, “Como se dice…?” to find out how to say vocabulary words they would like to know.  Create a word bank of words with accompanying visuals on the SMARTboard.  This word bank will include sequencing words such as “primero, segundo, tercero, próximo, finalmente”

· Students will share their comic strips orally with a partner using the words from the word bank when possible.  Students will form sentences at their fluency level.  Circulate as they share to assist and encourage students.

· As a class, we will create a comic strip with simple sentences which detail the steps of making bread from planting the seed to baking the bread, following the steps which take place in La Gallinita Roja.

· We will then read La Gallinita Roja and check back with our comic strip as we read.

Day 2: Comprehension/Retell
· Using their book as a reference, students will retell the story as a whole class.

· We will read the story once again together, pausing throughout to ask the following comprehension questions.  These questions will be repeated several times so that students may understand the question in a variety of contexts.
· ¿Está ayudando a la Gallinita Roja, el (animal)?  Is the (animal) helping La Gallinita Roja?
· ¿Cómo se siente La Gallinita Roja?  How does La Gallinita Roja feel?  Muéstrame como estará tu cara si seas La Gallinita Roja.  Show me how your face would look if you were La Gallinita Roja.
· ¿Es un ejemplo de cooperación, o no? Is this an example of cooperation, or not?
· Independently, students create a story map to depict the main events of the story, using their book as a reference.

· These story maps will be cut apart for a retelling activity during small group time.
Day 3: Thematic Extension
· As a class, students brainstorm different types of bread. These ideas are captured in writing, and the list will continue to grow as we read, Everybody Bakes Bread by Norah Dooley in Spanish. This story introduces the main character to a variety of breads made by different cultures.  As we hear about a type of bread that is not on our list, we will add it.

· To practice following directions, we will make tortillas using masa dough and a griddle. To build background, we will discuss tortillas, and the different ways we can eat them. We will then watch this video http://youtu.be/Bx7LKK2-MPE (en español) or http://on.aol.com/video/kitchen-kids---tortillas-recipe-411073852 (in English the first time, and then muted the second time with Spanish narration by teacher) to view the steps of making a tortilla.   If possible, I would prefer to have a parent or other guest speaker visit the classroom to show the different steps of making tortillas instead of using the video.

· In small groups, students will join a parent volunteer to follow the steps of mixing water and masa in their own bowl, forming the ball of dough, and flattening it into a tortilla, with parent help if necessary.  The steps will be written in simple language with a visual of each step to help guide them.

· The remaining students will visit another of the following centers:

· Short e words (or phonics focus for this story) – Students form words using the short e sound.  They form the words using letter tiles, and write them on their paper with a partner.

· Tortillitas Para Mama – Students illustrate the lyrics of “Tortillitas Para Mama” and paste the lyrics to their drawing.  They learn how to sing the rhyme with the teacher or a parent volunteer.
Tortillitas, tortillitas

Tortillitas para mamá;

Tortillitas para papá.

Las quemaditas para mamá;

Las bonitas para papá.

Tortillitas, tortillitas
Tortillitas para papá;
Tortillitas para mamá;

Tortillitas de salvado 

Para papá cuando está enojado;
Tortillitas de manteca
Para mamá que está contenta.
Tiny tortillas, tiny tortillas

Tiny tortillas for mommy;

Tiny tortillas for daddy.

The burnt ones for mommy;

The pretty ones for daddy.

Tiny tortillas, tiny tortillas 

Tiny tortillas for daddy; 

Tiny tortillas for mommy. 

Bran tortillas 

For daddy when he is mad; 

Butter tortillas

For mommy when she is glad.
· Retelling – Using their story maps from Day 2, students sequence the story of La Gallinita Roja with a partner, and orally retell the story.

· Cooperation and Helpers – Students illustrate one way which they cooperate or help at home or at school.  They write a description at their ability level to accompany their drawing.

· Character Web – Students choose a character to describe using a web.  The character is written in the middle, and students will add descriptive words in the bubbles which extend from the center. (This is an activity we will have done whole-class in previous stories).
· Independent Reading – Students explore other versions of the story La Gallinita Roja and similar stories.
Day 4: Writing Opinion Pieces
· Class discusses the cooperation illustrations they created on Day 3.  Examples of cooperation and helpfulness will be named and categorized to help build more vocabulary.  They are listed on a T-Chart with “Casa” on one side and “Escuela” on the other.

· Teacher reads aloud another version of La Gallinita Roja and focuses on the characters' interactions.  Are they being helpful?  How does this make La Gallinita Roja feel? During this reading, the teacher will stop reading the book just before the end.  The question will then be posed to the class, “¿Les permitas que los otros animales comen pan? ¿Por qué o porque no? Would you allow the other animals eat the bread?  Why or why not?”
· If necessary, students will be provided with the sentence starter Si, porque... Yes, because… or No, porque... No, because…and have the students finish the sentence.  Students who are able to form their own sentences, would be encouraged to do so.
Day 5: Revising and Editing Writing
· As a class, discuss several examples of student writing (anonymously and with permission of the author).  What elements should your writing include?  (Capital letter, punctuation, at least one reason why you would or wouldn't allow the animals to eat the bread).

· Create a simple rubric as a class.  Each element will be listed with a smiling face, a face with a question above it, or frowning face.  

· Students will look over their own writing to see if they have included the elements decided on by the class.

· They will then share their writing with a peer by reading it aloud to them.  They will check each other’s papers for the elements on the rubric.

· Students write their final draft with an illustration.
Possible Extensions
· Compare and contrast different versions of the stories using a T-Chart or a Venn Diagram.

· Retell the story using Reader's Theater or dramatic play.

· Write a story as a class or independently which mimics the sequencing found in La Gallinita Roja.

